Welcome



Presenter
Presentation Notes
Welcome to our training seminar— Why are Young African American boys “Struggling” to be ready for School ?
Presenter Introduction 
Today we are going to briefly introduce you to NCCLR and tell you a little bit about our responsibilities as a National Center. Then we are going to discuss some of the issues around boys of color and school readiness
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e Parents

e Education Managers

* Family Engagement Managers
e Teachers

e Family Engagement Staff
e Home Visitors

* Directors

e QOther?


Presenter
Presentation Notes
As participants to introduce themselves:
Name
Program
What is your role?
Why are you attending the training?
What do you hope to learn/take home?
 
Acknowledge the experience participants bring to the training and welcome them to share their knowledge and experience throughout the training. Sharing of real life experiences helps keep the information real and relevant 



-

Ground Rules

Take care of your needs/place cell phones on mute
Speak from your own experience instead of generalizing
Respectfully challenge

Be conscious of body language and nonverbal responses —
they can be as disrespectful as words

Allow others to finish their statements
Be flexible — suspend certainty
The goal is not to agree — it is to gain a deeper understanding

Participate to the fullest of your ability — community growth
depends on the inclusion of every individual voice

“Vegas Rule” (Maintain Confidentiality)
Enjoy yourself!


Presenter
Presentation Notes
My goal is to ensure open, respectful dialogue and maximum participation happen during our time together. Therefore, the following ground rules have been put into place.
Take care of your needs/Place cell phones on mute
Speak from your own experience instead of generalizing  ( “I” “Me”, instead of  We” “They”) 
Respectfully Challenge (Do not be afraid to respectfully challenge one another by asking questions, but refrain from personal attacks -- focus on ideas.
Be conscious of body language and nonverbal responses -- they can be as disrespectful as words
Allow others to finish their statements
Be flexible-suspend certainty 
The goal is not to agree -- it is to gain a deeper understanding
Participate to the fullest of your ability -- community growth depends on the inclusion of every individual voice.
“ Vegas Rule” (Maintain Confidentiality)
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v' Review OHS’s Approach to School Readiness.

v Review current research and the societal and
earning climate challenges facing African
American boys.

v/ Examine our own assumptions, beliefs, and
perceptions concerning African American boys.

v Explore culturally responsive caregiving,
teaching and program strategies.


Presenter
Presentation Notes
Review OHS’s Approach to School Readiness.
Review current research,  that highlights the challenges facing African American boys. 
Discuss current societal and learning climate facing African American boys. 
Examine our own assumptions, beliefs, and perceptions. 
Explore culturally responsive strategies through  the translation of the “funds of knowledge” concept.
Review OHS’s Approach to School Readiness.
Review current research,  that highlights the challenges facing African American boys. 
Discuss current societal and learning climate facing African American boys. 
Examine our own assumptions, beliefs, and perceptions. 
Explore culturally responsive strategies through  the translation of the “funds of knowledge” concept.
�The goal of this training seminar is to build EHS/HS programs and staff awareness and understanding of the current realities and research of the critical situation surrounding the educational success of African American boys in the United States.

By engaging in this training seminar,  you will: 

Thinking about African American boys
View America’s War on Poverty clip 
Review current research that highlights the challenges facing African American boys 
Discuss current societal and learning climate of African American boys 
Explore culturally responsive staff and program strategies through  the translation of the “funds of knowledge” concept
Reflections and Questions
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NCCLR Approach

e Focus on training cultural competence through theory,
research, and concrete strength-based strategies

e Focus on positive development of young children living
In poverty

e Focus on individual differences within

e Focus on family strengths and
assets using the OHS Revised
Multicultural Principles as the
foundation of our work

NCCLR |


Presenter
Presentation Notes
Our approach focus on developing materials and then using those materials in National and Region trainings. 
In all of our trainings we include theory, research, and concrete strength based strategies to support culturally responsive practices
As Natasha explained, we focus on families’ strengths and all of the resources that families bring to Head Start
We also emphasize the individual to reduce bias and stereotypes. We emphasize the importance of ongoing self-reflection so include self-reflective exercises to enhance participants
Awareness
And we always mention the Office of Head Start’s multicultural principles as a foundation for our work. 



Child and Family Outcomes
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Early Head Start National Resource Center’s Mission

é‘j ?ﬁl‘ EARLY HEAD START
:; H *. National Resource Center™
Building capacity throughout the early care and
education community by providing:

High quality resources;
Training
Professional development opportunities

Technical Assistance

Designed to support programs serving expectant
parents, infants, toddlers, and families
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Presenter
Presentation Notes
Discuss Vision:

The EHS NRC envisions an early care and education field where the well-being and competence of all expectant parents, infants, toddlers, and families are fully supported by a robust EHS/HS system, comprised of a skilled, well-trained workforce.

Then review EHS NRC’s Mission on slide.


Setting the Context
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Defining Infant Mental Health

e The developing capacity to
experience, regulate and
express emotions;

e Form close and secure
interpersonal relationships;
and

e Explore the environment
and learn.

* |nfant Mental Health is
synonymous with healthy
Social and Emotional
Development.

Photo courtesy Microsoft©

(ZERO TO THREE Infant Mental Health Task Force, 2001)


Presenter
Presentation Notes

Trainer’s Guidance: The Definition of Infant Mental Health handout can accompany this slide and is included in participant’s folders. 

Talking Points: Babies are born ready and wired to be in relationship with us.
Everything about the infant mental health definition has to do with the relationship  parents, caregivers, staff have with the child(ren) in care.

Experience, regulate, and express emotions
From the very calm and content to the very agitated and upset;

Form close and secure interpersonal relationships
This happens with the in the process of establishing daily routines in which  infant knows what to expect from the caregiver, and caregiver knows what to expect from the infant;

Explore environment and learn
Healthy foundation of first 2 allows very young child to explore and learn



What is attachment?

© Photo courtesy of K.Diamond-Berry
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Presenter
Presentation Notes
Trainer’s Guidance: 
You may choose to use this slide to generate discussion or simply as a transition slide to the next section.
 
Talking Points:
Explain that now you have established the critical importance of early, secure attachment relationships to all later learning
Continue by stating that we’ve made the case for the critical importance of early, secure attachment relationships to all later learning. Suggest that you now spend some time talking more about attachment.
 
Discussion Questions: 
Ask participants to take a moment to pause and look at this photograph. You may describe this scenario to set the scene: �Imagine that this little boy chose this toy and brought it over to his family child care provider. He carefully backed himself into her lap and began to shake the toy in an attempt to get the pieces out. His provider offered to help and showed him how to get the shapes out. 
 
What sorts of interactions are happening in this briefly glimpsed moment? 
You might hear, or may suggest, answers such as:
He knew where to go to get help with a toy.
They are sitting closely together.
He probably feels very safe and comfortable with her.
It looks like they are exploring the toy together. 
 
How might these interactions support secure attachment?You might hear, or may suggest, answers such as:
She responds to his request for help.
They are spending time together.
He is getting the message that his problems (how to get the shapes out) are important to her, too.


-

Attachment...

... the emotional connection children form with their

parents and primary caregivers
(Early Moments Matter, )

e..the balancing system to keep the child safe as they

follow their desires to explore
(Bowlby, John. Attachment. New York: Basic Books, pgs. 239, 338, 1982.)


Presenter
Presentation Notes
Trainer’s Guidance:
Use the Talking Points to discuss these definitions of attachment. 
 
Talking Points:
Point out that here we have two ways to think about attachment. As you discuss this with participants, note the following:
“Attachment” is the term we use to describe the relationship between a child and a primary adult in her life.
Infants naturally form attachments to their primary caregivers, even to adults who are less nurturing.
The type of attachment relationship that develops depends heavily on parent or caregiver behavior; however, the child’s temperament also plays a role. 
Attachment that is secure helps babies understand that the parent or caregiver is a source of comfort and a solid base from which to explore and play. 
When attachments are secure, children are more likely to:
feel loved and lovable; 
believe the world is a safe place;
trust that caregivers are dependable and available; 
learn that they matter.
John Bowlby (See biographical note below) talks about the system of attachment and the system of exploration that balance each other – the child can explore, but comes back to feel safe again.
With a strong emotional foundation of trust, babies have the opportunity to grow into confident, competent, caring adults who are able to develop and maintain relationships throughout their lives.
 
Background Reading:  John Bowlby (1907 - 1990) was a British developmental psychologist.  He was notable for his pioneering work in attachment theory. He observed infants and their primary caregivers.  Through his observation, he came to see that children always develop relationships with their primary caregivers, but they are not all the same.  He talked about different “attachment styles.” For the purpose of this toolkit the style discussed is “secure attachment.”  
 
From Hoover, John. John Bowlby on Human Attachment. Reclaiming Children and Youth. Vol.11. No.1 pp. 58-60



http://www.earlymomentsmatter.org/
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Attachment...

e Begins in pregnancy
e |s biologically driven

e Forms, in part, by how an adult responds
and interacts with a child

e |s how we describe the relationship
oetween a child and a significant adult in
nis life



Presenter
Presentation Notes
Trainer’s Guidance:
Present each talking point on the slide.
If the participants would benefit from ideas and strategies on how to foster these secure attachments, you can play the audio conference cited below or refer them to the materials for later review.

Talking Points:
Describe attachment in the following way:
Begins in pregnancy – as the parents imagine what it will be like to be in a relationship with this baby, they begin their relationship.
Biologically driven – infants brains’ are that are physically driven to form relationships with other human beings at birth. That means infants are prepared to form relationships from the moment of birth and probably before.
How an adult interacts with and responds to an infant’s cues will play a large role in shaping the kind of attachment that is formed.
All children form attachments to the people who take care of them. The type of attachment children form with important people in their lives can be characterized as secure or insecure. For the purposes of this module, we are going to focus on supporting secure attachment. 
 
Background Information:  
The audio conference First Connections:  Attachments and Their Lasting Impressions talks about supporting attachment in a program and the use of the Early Moments Matter materials sent out to programs in 2011. The audio conference is included in the toolkit materials and available on the ECLKC at http://eclkc.ohs.acf.hhs.gov/hslc/ttasystem/ehsnrc/Early%20Head%20Start/early-learning/caregiving/FirstConnections.htm 
To learn more about how newborn brains are wired for relationships and how adult interactions influence attachment, read Harvard Working Paper 1, Young Children Develop in an Environment of Relationships.
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What is School Readiness?

e The original goal of Head Start is Social
Emotional Competence

e By social competence is meant the child's
everyday effectiveness in dealing with both
present environment and later
responsibilities in school and life


Presenter
Presentation Notes
How has the original design of Head Start and its intended role in closing the achievement gap evolved or been interpreted differently over time?
Zigler: The original planners of Head Start created a comprehensive set of services for young children that encompassed physical and mental health, nutrition, education, and social services, and included a strong parent involvement component. In hindsight, the program had too many goals; and these were too complicated for people to grasp easily. Though not intended by the planning committee, in the early years of Head Start, IQ improvement appeared to be the key goal. This continued until I became the federal official responsible for the program. At that time, social competence was enunciated as the single overarching goal of Head Start. I have argued, along with my colleagues, that social competence encompasses two key factors: (1) meeting social expectancies and (2) the child's self-actualization.
In the 1998 Head Start reauthorization, school readiness was clearly proclaimed as the goal of the program. In a paper I am just completing I make clear that the goals of school readiness and social competence are highly similar.



What is School Readiness?

e Head Start defines school readiness as children
possessing the skills, knowledge, attitudes
necessary for success in school and for late life

e The Head Start Approach to School Readiness
means that children are ready for school,
families are ready to support their children’s
learning, and schools are ready for children



Program Performance Pyramid Model

Developing Secure
Attachments and
Strong
Relationships

Children’s
well being & competence

Enhance Strengthen
children’s parent-child families
growkth 8 relationships

development

Develop Link
children with strong relationships | children & families to
individualized with parents community services

Services & children

Ensure programs meet high quality standards that Foster:

the nurturing the strong
proficiency environments engagement partnerships
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Presenter
Presentation Notes
Trainer’s Guidance:  
This slide is animated, so when you show this on Slide View, the box and arrows won’t appear until you click.
The intent of this slide is to show how the topic of Strong Relationships aligns with the Framework and ultimately contributes to a child’s school readiness.

Talking Points:
Ask how many have seen this Framework.  Talk about how it came about and its purpose (see Background Reading below).
Strong relationships and secure attachments between infants/toddlers and their caregivers are an essential, even critical, step in laying a foundation for later school readiness for a child.
Example Script for Trainer:  (Click) “Let’s look at how the importance of developing secure attachments and strong relationships between very young children and their caregivers applies to the Framework. (click) When a program assures that they have a staff proficient and knowledgeable on this topic, (click) and can provide the nurturing environments that support the child as they attach and form relationships, (click) the program is more likely to meaningfully engage the family, (click) and build strong partnerships in the community that will foster and support these efforts.  (click) Once the Program Services are in place to support the development of secure attachments and strong relationships, then (click) this will have the outcome of enhancing the parent-child relationship.  (click)  The ultimate goal can then be attained of achieving the child’s well-being, competence and school readiness.

Background Reading:
The Program Performance Measures for Head Start Programs Serving Infants and Toddlers: Research to Practice Brief. Office of Planning and Research Evaluation. 2001-2003. Available at  http://www.acf.hhs.gov/sites/default/files/opre/prgm_perf_measure_4pg.pdf/)



The Head Start Child Development and Early Learning Framework
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Presenter
Presentation Notes
The revised Head Start Child Development and Early Learning Framework represents the foundation of the Head Start Approach to School Readiness. It aligns with and builds from the five essential, or core, domains of birth to five school readiness, to identify critical areas of learning and development for 3 to 5 year children, including dual language learners and children with disabilities. The Framework guides curriculum selection, implementation, and assessment and can be used when planning and assessing teaching and learning experiences and children's progress toward school readiness goals. the Head Start Child Outcomes Framework, renamed The Head Start Child Development and Learning Framework: Promoting Positive Outcomes in Early Childhood Programs Serving Children 3–5 Years Old. 
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Full Group Exercise

W
S

e Write on the post-it note
the first thing that comes
to mind when you think of
young African American boys. o

 Fold post-it note and place in container


Presenter
Presentation Notes
Give participants a sticky post-it 
Make sure to tell participants them the comments are confidential and not to write their name on the post-it
Collect post-its in hat/basket/container, etc
Read comments aloud and look for categorizing into positive, negative, or challenge e.g. strong, healthy smart; too active, always talking, parents don’t care; raw deal, racist educational system
Discuss and steer conversation towards the importance of strengths based approach. The results of this exercise will be used later in the presentation.

If no negative comments, remind group that many people hold 



Research on Young Boys

Research indicates a ‘crisis’ in the education
of young boys...

e Boys’ academic achievement impacted more
than girls’ from stereotyping by teachers

e Pressure on young boys to be “masculine” reduces
opportunities to develop a full range of social and
emotional skills prized in preschool settings

e Classroom environments are better suited to girls

 Intersection of ethnicity and gender

(Hartley and Sutton, 2013)
nﬂ’ Sourtana naubt


Presenter
Presentation Notes
Why focus on young boys?
A growing body of research has revealed what experts call a ‘crisis’ in the education of many young boys. 
This includes a number of issues
Study found that girls and boys (4-10 years) believed, and thought that adults believed that boys are academically inferior to girls; then they looked at how boys and girls react to manipulated statements by teachers that boys tend to do worse than girls on reading, writing, and math. Boys performance dropped after hearing statement, girls didn’t. (Hartley, and Sutton, 2013)
Data from the US Department of Education (2004) indicates that there is an achievement gap between boys and girls, especially in the areas of reading and writing. The gap is wider for many boys of color.  This gap also appear at a young age and widens as children go through school (Newkirk, 2004). This means that the early childhood is key to both addressing and closing the gap. 
Research also shows that many boys arrive at their preschool experiences less mature in the domain of social and emotional development than girls (Sprung, Froschl and Gropper, 2010). Many boys are socialized to behave in certain, appropriate masculine ways. For example, ‘boys don’t cry’, ‘boys don’t play with dolls and what are ‘boy’ and ‘girl’ activities and behaviors. This can cause sadness and anxiety for many boys and lead to less opportunities for them to engage in activities to build critical social and emotional development skills (Pollack, 1998). 
There is also a growing body of research which shows that some classrooms may be better suited to girls than boys. This may be due to a lack of male teachers and a focus on academic skills to the exclusion of social and emotional development which many boys need. There may also be less and less spaces for boys to express their energy. They are often punished or labeled as disruptive by teachers (Smith, 2002; Barbarin and Crawford, 2006). This can affect both boy’s self esteem and the way they are viewed by other children.



Challenges Facing African American Men & Boys

e AA men age 18 and over, represent
5% of college student population,
but 36% of prison population

o« AA male unemployment rate is
13.5% vs. 6.2% for white males

o AA children expelled from preschool
at twice the rate of whites; boys make up 91%
of those expelled

(Gilliam, 2005)
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Presenter
Presentation Notes
Preschool boys are 4.5 times as likely to get expelled than girls; among boys, AA  children were expelled at twice the rate of white children, and AA boys accounted to 91.4% of the AA children who were expelled. (Gilliam, 2005).
http://fcd-us.org/sites/default/files/ExpulsionPolicyBrief.pdf
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Societal Climate

e Black boys are seen as older and less innocent; therefore
they are not given the protections of childhood equally to
their White same-age boys;

e Characteristics associated with childhood are applied less
when thinking about Black boys relative to White boys;

e Black boys are perceived as more responsible for their
actions and more appropriate targets for police violence;

e Black/ape association predicted actual racial disparities in
police violence toward children.
(Goff, Jackson, Di Leone, Culotta, & DiTomasso, 2014)


Presenter
Presentation Notes
The social category “children” defines a group of individuals who are perceived to be distinct, with
essential characteristics including innocence and the need for protection (Haslam, Rothschild, & Ernst,
2000). The present research examined whether Black boys are given the protections of childhood equally to their peers. We tested 3 hypotheses: (a) that Black boys are seen as less “childlike” than their White peers, (b) that the characteristics associated with childhood will be applied less when thinking specifically about Black boys relative to White boys, and (c) that these trends would be exacerbated in contexts where Black males are dehumanized by associating them (implicitly) with apes (Goff, Eberhardt, Williams, & Jackson, 2008). We expected, derivative of these 3 principal hypotheses, that individuals would perceive Black boys as being more responsible for their actions and as being more appropriate targets for police violence. We find support for these hypotheses across 4 studies using laboratory, field, and translational (mixed laboratory/field) methods. We find converging evidence that Black boys are seen as older and less innocent and that they prompt a less essential conception of childhood than do their White same-age peers. Further, our findings demonstrate that the Black/ape association predicted actual racial disparities in police violence toward children. These data represent the first attitude/behavior matching of its kind in a policing context. Taken together, this research suggests that dehumanization is a uniquely dangerous intergroup attitude, that intergroup perception of children is underexplored, and that both topics should be research priorities.
(Goff, P. A., Jackson, M. C., Di Leone, B. A. L., Culotta, C. M., & DiTomasso, N. A., 2014)
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Societal Climate

e Black men with darker skin were remembered as lighter
when they were described as being educated, perpetuating
social stereotypes and discrimination.

(Ben-Zeev, Dennehy, Goodrich, Kolarik, & Geisler, 2014)

e Everyday interactions are loaded with assumptions made by
mainstream society about the capabilities, motivations, and
integrity of low-income children and African American boys.

(Delpit, 1995)


Presenter
Presentation Notes
Black individuals who defy social stereotypes might not challenge social norms sufficiently but rather may be remembered as lighter, perpetuating status quo beliefs.
We offer novel evidence that a Black man appears lighter in the mind’s eye following a counter-stereotypic prime, a phenomenon we refer to as skin tone memory bias. In Experiment 1, participants were primed subliminally with the counter-stereotypic word educated or with the stereotypic word ignorant, followed by the target stimulus of a Black man’s face. A recognition memory task for the target’s face and six lures (skin tone variations of ±25%, ±37%, and ±50%) revealed that participants primed with “educated” exhibited more memory errors with respect to lighter lures—misidentifying even the lightest lure as the target more often than counterparts primed with “ignorant.” This skin tone memory bias was replicated in Experiment 2. We situate these findings in theorizing on the mind’s striving for cognitive consistency.  (Ben-Zeev, A., Dennehy, T.C., Goodrich, R.I., Kolarik, B.S., and Geisler, M.W., 2014). 


In Other People's Children: Cultural Conflict in the Classroom, Lisa Delpit, a MacArthur fellow and Benjamin E. Mays Chair of Urban Educational Leadership at Georgia State University, provides an important yet typically avoided discussion of how power imbalances in the larger U.S. society reverberate in classrooms. Through telling excerpts of conversations with teachers, students, and parents from varied cultural backgrounds, Delpit shows how everyday interactions are loaded with assumptions made by educators and mainstream society about the capabilities, motivations, and integrity of low-income children and children of color. (Delpit, 1995)
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Learning Climate

Mismatch between teachers’ perception of children’s behavior as
III

“out of contro
(Barbarin, 2000)

and behavior that is typically part of boys’ play.

e African American boys are labeled as ‘bad” and more often singled
out for punishment and excluded (segregated) from small group
work. (Barbarin & Crawford, 2006; Smith, 2002)

* |nimaginative and expressive pretend play, teachers rated Black
children as less prepared for school, less accepted by peers, and
having more teacher-child conflict than non-Black children who

had comparable levels of imagination and affect. (Yates & Marcelo,
2014)


Presenter
Presentation Notes
Research has indicated a cultural mismatch between the skills that African American boys bring to the classroom and those that are typically valued by preschools. Loudness and aggressive posturing may be perceived as dangerous, genuine aggression when in fact it is often well-rehearsed, playful choreography. Teachers who overreact may be misinterpreting boys behavior as hostile or challenging when it is not. (Barbarin, 2000; 2002).  
African American boys are labeled as ‘bad’ and more often singled out for punishment and exclusion from small group work (Barbarin and Crawford, 2006; Smith, 2002). The singling out of children in this way effectively assigned them to the stigmatized roles of troublemaker, bad child, etc. as clearly as if the words had been stamped on their foreheads. Stigmatizing roles become embedded in how children see one another and are reinforced by the ways they respond to one another. (Barbarin and Crawford, 2006; Smith, 2002).
Combined with the societal climate above (innocence and darker) creates a climate of discrimination and racism that then becomes a stable part of a child’s social identity. Once in the role, children are trapped and are seldom seen again as good in the eyes of others. Even when behaving well much of the time, they may not be recognized for their good behavior.(Barbarin and Crawford, 2006)
Among Black preschoolers, imaginative and expressive pretend play features were associated with teachers’ ratings of less school preparedness, less peer acceptance, and more teacher-child conflict, whereas comparable levels of imagination and affect in pretend play were related to positive ratings on these same measures for non-Black children.  These results suggest that teachers may ascribe differential meaning to child behaviors as a function of child race. (Yates, T.M. & Marcelo, A.K. , 2014)



-

Learning Climate

The combination of race,
social class, and gender in
early childhood puts African
American boys at greater risk
for school failure.

(Rashid, 2009)


Presenter
Presentation Notes
add notes, etc..



Reflections

e |ndividually—in your small group—
reflect on the societal and learning »
climates that we just talked about. Y i —
Think about the personal and professional experiences
that come to mind when thinking about African
American young boys in these climates.

e Jot down your thoughts on the handout.

e Share in your small group.

e Each group shares one reflection with the whole group.

L ot Heay
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We need a paradigm shift
in our thinking...

What is a paradigm shift?

What is a paradigm?


Presenter
Presentation Notes
Full group discussion about the meaning of paradigm shift and the definition of a paradigm.Represents the notion of a major change in a certain thought-pattern.

 It a radical change in personal beliefs,  systems or organizations, replacing the former way of thinking or organizing with a radically different way of thinking or organizing. 

Ask questions: what do you think it means to say we need a paradigm shift? Ask for examples. If no one knows, say a paradigm shift is a big shift in thinking, like when Columbus thought that the world was flat and everyone believed him and that you could fall off the side; then Galileo showed that the world was actually round and that you could travel around the world and end up in the same place. He was persecuted by the Church and sent to prison for spreading this notion.
A paradigm is a theory or group of ideas of how something should be done, made, or thought about; it is usually a theory that becomes a strong belief of a group of people; t constitutes a way of viewing reality forA Paradigm  is set of assumptions, concepts, values, and practices tha intellectual discipline.the community that shares them, especially in an 


If no one has given a example of a paradigm shift and you have used the world analogy, ask participants for examples of paradigm shift now. (this exercise should last no longer that 15 minutes)


-

Deficit-Based Approach

Focuses on the student/families as the major
problem.

Communicates that there is failure,
helplessness, and low expectations for certain
children, families and communities.

Describes a list of things considered to be
“wrong” with a child’s learning and
development or things a child cannot do.


Presenter
Presentation Notes
The "deficit“ approach 
 Focuses on the student as the major problem

 Communicates that there is failure, helplessness, and low expectations for  certain children, families and communities

 Describes a list of things considered to be ‘wrong’ with a child’s learning and development or things a child cannot do. 



-

Deficit-Based Approach (cont.)

e Blames the victims of institutional racism
and oppression for their own victimization

e Fails to provide sufficient information
about strengths and strategies to support
a child’s learning and development


Presenter
Presentation Notes
Blames the victims of institutional racism and oppression for their own victimization

Fails to provide sufficient information about strengths and strategies to support a child’s learning and development



The Strength-Based Approach:
The Paradigm Shift ...
From Deficit thinking to
Strength-Based Research and
Practice (our attitudes and
thinking)



Embracing A Strength-Based Approach

o This perspective replaces an emphasis
on problems, vulnerabilities, and deficits

o Strength-based approaches are
developmental and process-oriented

o Itidentifies and reveals a person’s internal
strengths and resources as they emerge in
response to specific life challenges


Presenter
Presentation Notes
In the slide that outlined the NCCLR approach, I mentioned that NCCLR shares Cultural Competence information through a strength-based approach and strategies.

What does this term mean to you?

The strength-based approach is a paradigm shift.
The strength-based approach represents a paradigm shift—a movement away from a
deficit-based approach which can lead to a long list of things considered to be ‘wrong’
with a child’s learning and development or things a child cannot do. The deficit-based
model fails to provide sufficient information about strengths and strategies to support a
child’s learning and development.
In response to the limitations associated with the deficit-based approach, a growing
body of research and evidence has shown support for the strength-based approach
that encourages educators to:
understand that children’s learning is dynamic, complex and holistic
understand that children demonstrate their learning in different ways
start with what’s start with what’s present—not what’s absent—and write about what works for the child.
 
The strength-based approach consists of questioning strategies to identify what works
for the child and how it works so that those strategies can be continued and developed
to match the child’s abilities. In other words, the strength-based approach is about
assisting people (educators, children, families) to build a picture of what a child’s
learning and development could look like in the future.



Embracing A Strength-Based Approach (cont.)

e A strength-based approach is a positive
psychology perspective that emphasizes the
strengths, capabilities and resources of
children and families.

e Those who embrace a strength-based
perspective hold the belief that all children
and their families have strengths, resources
and the ability to recover from adversity.

(Cabrera, 2013; NCCLR; eLert 2005, NCCLR)
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Presenter
Presentation Notes
What is it?
The strength-based approach (and strategies) is an approach to  people  that views situations realistically and looks for opportunities to complement and support existing strengths and capacities as opposed to focusing on, and staying with, the problem or concern. 
The problem and the person are separate; however, the problem is never minimized.



Embracing A Strength-Based Approach (cont.)

e Replaces an emphasis
on problems, vulnerabilities, and deficits

* Are developmental and process-oriented

e |dentifies and reveals a person’s internal
strengths and resources as
they emerge in response to specific
life challenges (Cabrera, 2013, NCCLR elert,
2014)


Presenter
Presentation Notes
The strength-based approach is a paradigm shift from the deficit model approach that is very prevalent today in research. This deficit emphasis in research has influenced people’s thinking so they they have come to see poverty, people of color, African American boys from this deficit perspective.
The strength-based approach represents a paradigm shift—a movement away from a
deficit-based approach which can lead to a long list of things considered to be ‘wrong’
with a child’s learning and development or things a child cannot do. The deficit-based
model fails to provide sufficient information about strengths and strategies to support a
child’s learning and development.
In response to the limitations associated with the deficit-based approach, a growing
body of research and evidence has shown support for the strength-based approach
that encourages educators to:
understand that children’s learning is dynamic, complex and holistic
understand that children demonstrate their learning in different ways
start with what’s start with what’s present—not what’s absent—and write about what works for the child.
 
The strength-based approach consists of questioning strategies to identify what works
for the child and how it works so that those strategies can be continued and developed
to match the child’s abilities. In other words, the strength-based approach is about
assisting people (educators, children, families) to build a picture of what a child’s
learning and development could look like in the future.



Where do we go from here?




Examine Your Own Beliefs and Biases

® Use self-reflection to develop an
understanding of your own prejudices and
stereotypes of African American men and boys

® Use self-reflection to increase awareness of
gender discrimination and discrimination of
African Americans men and boys in our society
and schools


Presenter
Presentation Notes
Refer back to sticky exercise. Who said what and what was the most prevalent word group? If it was the negative, say this is the deficit model that we all adhere to….we have been brainwashed by the research that then goes to the media and is reported as truth without any regard to the complexity of the situation and that all poor, minority, and AA boys aren’t a homogeneous group.


Culturally Responsive
Caregiving, Teaching and
Educating



Acknowledging the Disconnect

I”

There is a “real” disconnect that
exists in the understanding between
teachers and children of color that is
based on cultural differences and
teacher expectations and their belief
in the deficit theory without thinking
about the societal and learning
climate.



What is culture?

“The simplest definition of culture
includes those values, beliefs, and

practices shared by a group of people.."
- Zieghan, L. 2001



-

Multicultural Principle #1

NCCLR


Presenter
Presentation Notes
We start with the 1st multicultural principle �Every individual is rooted in culture.
We feel it is important to emphasize that culture is not just a certain ethnicity or racial identify. But we all have a culture and it influences how we interact and perceive the world. 
This can be a paradigm shift on several levels. Through self-reflective exercises, we challenge people to move away from we verse they syndrome that inherently creates a divide and gets in the way of positive relationships. 
It challenges people to shift from a deficit model to a strengths based approach to working with colleagues, families, and the community partners. 


Culturally Responsive Caregiving Starts With the

Magic of Everyday Routines and Rituals

Consider routines of
infants and toddlers in
your care...

Consider how those
routines promote
secure attachments of
infants and toddlers in
your care...

Consider Creative
Transitions

©Photo courtesy of EHS NRC


Presenter
Presentation Notes
Trainer’s Guidance:
Participants will be asked to think about infants and toddlers in their care and how partnering with their parents/families to implement creative transitions (e.g. singing) makes them smoother.



Capacities and Competencies of Effective Teachers

v/ EXxpress Interpersonal warmth
v' Close positive emotional expression

v/ Believe that all children can learn and she/he (the teacher) is
responsible for every child’s achievement

v/ Set realistic, clear, age-appropriate expectations for behavior
(‘warm demanders’ (Irvine, 2003)

v' Are firm (but never harsh or cruel; do not scream or demean)

v/ Feel children’s home culture and learning is a positive platform
on which to build learning and teaching

v/ Use children’s culture & language in teaching and learning (Ray,
2011)
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Presenter
Presentation Notes
Given the needs of boys and boys of color identified in the literature, what does research say about being responsive to boys and boys of color in early childhood? 

Value the strengths that boys bring to the classroom and find ways that both boys and girls can express themselves. Take observations of each boys to learn his strengths, interests, and culture and language background. All children have culturally connected knowledge and strengths that can be build on, avoid viewing any child from a deficit perspective. 
Connect children’s home and classroom environment by incorporating culturally authentic information into the curriculum. This can be learned through interviews with the family and community or making a home visit. 
Research also shows that in order to address the needs of boys and boys of color, social emotional development should be made a priority. We’re going to talk about using the CD ELF to help meet the social emotional school readiness of boys and boys of color. 


Culturally Responsive Educators

Acknowledge the importance of social emotional
development in Boys of Color

Positive sense of self (Self-Concept)
Knowledge of one’s place in the world

Sense of trust

Emotionally warm and supportive relationship with

teacher

Emotional knowledge and regulations
Regulation of attention and behavior
Social skills, especially conflict resolution

Positive peer relationships

— Barbarin (2011)
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The Pyramid Model: Promoting Social Emotional

Competence in Infants and Young Children

[Assessment-based
interventions result in
FeW q})\\ individualized behavior
Children support plans.]

Children At-
Risk
—> Q("JA Targeted Socig|

Emotiona| Supports

All
Children

EffeC‘I'ivc Wor'kfor'ce ‘56


Presenter
Presentation Notes
Introduce the Pyramid Model. Discuss the following points with participants:
• The Pyramid is the framework or core concept from which all the training content has been built.
• The Pyramid is a model that represents components of adult behavior and strategies that parents,
caregivers, teachers, and other professionals can use to assist children in developing social emotional competence.
• Along with learning about infant and toddler development and how to better understand individual
children, the modules offer strategies for creating group care environments and practices that promote
social emotional development of infants and toddlers, working with families to support the well-being of very
young children, and using a problem-solving approach when a behavior is of concern.

The Pyramid is essentially a public health model that ensures that all infants and toddlers receive the level of
support they need to be successful and/or to maximize
their social emotional development.


Cultivate A Strength-based Approach

e Value and build on the strengths that boys
bring to the classroom. (Sprung, Froschl and Gropper, 2010)

 Make observations to learn strengths,
interests, culture and language background.

e Connect children’s home and classroom
environments. (Gonzalez, Moll and Amanti, 2000)

e Make social and emotional development a

pPrio r|ty. (Gropper, Hinitz, Sprung and Froschl, 2011)


Presenter
Presentation Notes
Given the needs of boys and African American boys identified in the literature, what does research say about being responsive to AA boys in early childhood? 

Value the strengths that boys bring to the classroom and find ways that both boys and girls can express themselves. Take observations of each boys to learn his strengths, interests, and culture and language background. All children have culturally connected knowledge and strengths that can be build on, avoid viewing any child from a deficit perspective. 
Connect children’s home and classroom environment by incorporating culturally authentic information into the curriculum. This can be learned through interviews with the family and community or making a home visit. 
Research also shows that in order to address the needs of AA boys social emotional development should be made a priority. We’re going to talk about using the CD ELF to help meet the social emotional school readiness of AA boys


What is “Funds of Knowledge”?

e Essential cultural and family
practices and knowledge

e Constructed through social
interaction and context

e Highlights awareness of one’s
own culturally based
interaction patterns and how
those may inhibit learning



Presenter
Presentation Notes
•Young children may know very little about their ethnic group, their use of ethnic role behaviors and customs with their families may be a precursor of ethnic knowledge (Bernal, Knight, Garza, Ocampo, & Cota, 1990)
•During play, children practice the cultural behaviors transmitted by their families and use them as resources to enhance their play (Moll 1992)
Cultural elements in children’s dramatic play may include family, holidays, music, values, beliefs, gender roles, and language (Riojas, 1998)


Funds of Knowledge as Family Engagement

e (Creates an ongoing, two-way
communication

e Values families and staff as
co-developing partners for
school readiness programming

e Builds relationships that are
dynamic and that mediate
learning




Funds of Knowledge Categories

Child care — swaddling baby, giving baby pacifier

Household care — going to Laundromat, cooking

Family values and traditions — drinking tea before bed, Three Kings Day
Family entertainment — going to mall, playing video games

Friendship — visiting a friend’s house

Travel — going to beach

Popular TV culture — watching Dora

Education — going to library, doing homework

Economics — looking at price tags

Scientific knowledge — preparing for tornado

Occupation of family members — branding animals, office routine, construction
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NCCLR
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my ‘funds of knowledge’?
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Presenter
Presentation Notes
In our presentations, we use Moll’s categories and participants work in small groups and think about their own funds of knowledge. Often participants will discuss similarities and differences between themselves and different family members, or their in-laws.
Again, we always start with this self-reflective process to break down staff vs. families to support staff to view families with a strength based lens. 
After the individual process, we ask them to think of a child and begin to fill out what they know and to think about the gaps of information they have on a child and family. 


How Funds of Knowledge and School Readiness Fit Together

Child~ 'Popular Tv - - ; Economics
Care . Culture Household Care
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Presenter
Presentation Notes
 
Funds of Knowledge supports the social/emotional and school readiness skills of BOC by building on the cultural funds of knowledge they bring from home into the EHS/HS classroom.  Teachers and program staff draw on  close partnership with families, and use their knowledge and strengths to develop a culturally responsive classroom curriculum and community that is  grounded in relevant teaching and learning. 
It also creates a space in which teaching and learning builds on the strengths of the teacher, child and family;  and where children’s cognitive, social, emotional and physical development is enthusiastically supported daily. 



School Readiness
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« Whatdid | feel?

e What will | do?
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« What question(s) did this topic raise for
me?

« What strategies, ideas, thoughts can |
take back with me to use in my work?



Together We Can Make A Difference!
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Presentation Notes
Here is a list of further reading in this area.
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Here is a list of further reading in this area.


Contact EHS NRC

of HE.@o

{E@\Z Head:-Start-National Resource Center

Cortact Information

Toll Free: 1-888-434-7672
E-mail:

Website:


mailto:ehsnrcinfo@zerotothree.org
mailto:ehsnrcinfo@zerotothree.org
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/ehsnrc
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/ehsnrc
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/ehsnrc
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/ehsnrc

Contact NCCLR

e Bank Street College

Toll free 1-888.246.1975

e Education Development Center, Inc.

Toll free 1-885.494.0331


mailto:ncclr@bankstreet.edu
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